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Technical and vocational education and
training (TVET)

Lol ganls
> Shoe (pmin
Srdsbigel
OB 3l «cslad g 28

VWAF 5y [ 2l S g (5lad g 28 5590 0y Aabiodyg

Y



3
-
&~

7Y

world of work;
(c) an aspect of lifelong learning and a
preparation for responsible citizenship;
(d) an instrument for promoting environmentally
sound sustainable development;
(e) a method of facilitating poverty alleviation
Source: UNESCO Revised Recommendation,
2001
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* The education or training process where it
involves, in addition to general education,
the study of technologies and related
sciences and the acquisition of practical
skills relating to occupations in various
sectors of economic life and social life,
comprises formal (organized programs as
part of the school system) and non-formal
(organized classes outside the school system)
approaches.

Source: TESDA 2010, Philippines
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TVETipediat+ Glossary+A-Z

1.Technical and vocational education
and training (TVET)

1489558 (W90l 9 Cenryi )
e (TVE) A comprehensive term referring
to those aspects of the educational
process involving, in addition to general
education, the study of technologies and
related sciences, and the acquisition of
skills,

and knowledge relating to occupations in

practical attitudes, understanding
various sectors of economic and social life.
Technical and vocational education is further
understood to be:

(a) an integral part of general education;

(b) a means of preparing for occupational

fields and for effective participation in the
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3. Greening TVET

s (5148 529 58 ot 7 9 3900 ¥
» Greening TVET is an essential and cross-
cutting theme for sustainable development.
It refers to the efforts to reorient and
reinforce existing TVET institutions and
policies in order to reinforce achievement
of sustainable development. Thus, greening
TVET acknowledges the relationship
between sustainable development and
green development and clarifies different
definitions of green jobs and green skills as
well. {From the same author, read also about
the "5 pillars" of Greening TVET: green
campus, green curriculum, green community,

green research and green culture (See p.12)

Source: Majumdar 2010
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* GTVET comprises economic, ecological
and social aspects and thus contributes
to sustainable development. It is a cross-
cutting issue that plays a role in any
occupational sector: in industry, handicraft,
agriculture, forestry, fisheries, services and
administration. GTVET contributes to the
transition to green economies and green

societies by providing green competencies
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» Post-compulsory education and training,
excluding degree and higher level programs
delivered by further education institutions,
which provides people with occupational
or work-related knowledge and skills.Also:
Career and technical education (CTE)
(USA); Further education and training (FET)
(UK, South Africa); Vocational and technical
education and training (VTET) (South-East
Asia); Vocational education and training
(VET); Vocational and technical education
(VTE) (AUS).”
Source: UNEVOC/NCVER 2009
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2. Demand-driven TVET

2 (S (5148 g S jgel g oy Y
» Demand-driven” means responsive to the
workforce challenges and needs defined by
employers.

Source: ETA 2008, United States
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adequately in a defined context (education,

work, personal or professional development).

Source: CEDEFOP 2008, Europe
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* (Competence) The application of knowledge

and skills in context which is described using

learning outcomes (Comment: Influenced by

the competency-based approach used in the

vocational sector. Main types of competences

include affective, core and applied)

Source: UNESCO 2015, Global
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5. Competency-based training CBT
S Lo 1 (S 6148y S 0
(St Lo 33 (s 503901
» Competency-based training (CBT) is an
approach to vocational education and training
that places emphasis on what a person can
do in the workplace as a result of completing
a program of training. Competency-based
training programs are often comprised
of modules broken into segments called
learning outcomes, which are based on
standards set by industry, and assessment is
designed to ensure each student has achieved
all the outcomes (skills and knowledge)
required by each module. Ideally, progress
within a competency-based training program
is not based on time. Some competency-
based training modules have two assessment
components.
Source: UNEVOC community
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in a holistic approach including formal, non-
formal and informal learning environments.
(extracted from "International Framework for
Action: Greening TVET" (Draft), UNESCO-
UNEVOC 2014.)
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4. Competencey

* The proven or demonstrated individual

capacity to use know-how, skills,

qualifications or knowledge in order to

meet the usual, and changing, occupational

situations and requirements.

Source: UNESCO 1984, Globa
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+ The ability, encompassing knowledge,

skills and attitudes of an individual to

perform adequately in a job.

Source: ILO 2006, Global
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* The ability to apply learning outcomes




of the awareness, knowledge, skills and
attitudes of the tasks which reflect what a
competent person in a particular role should
be able to perform. Competency Modules
may also result in the attainment of one or
more units of competency. The Competency
Modules should include guidance for
assessors pertinent to the related standards.
A Competency Module should describe:
1.distinct work activity 2.work outputs
expected, not what is put into the work
3.outputs that can be demonstrated and
assessed at work 4.precise criteria 5.scope
of the standard 6.guidelines for assessors
on how to assess against the standard The
four Competency Modules making up a
Competency Development Framework CDF
are core competence, support competence,
general competence and personal/ behavioral
(or attitude) competencies.
Source: Wahba 2013, Global
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 Training which develops the awareness,

skills, knowledge and attitudes required

to achieve certain competency standards

(levels).

Source: NCVER 2013, Australia
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* A system by which the student is trained on

the basis of demonstrated ability rather than

on that of elapsed time.

Source: TESDA 2010, Philippines
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6. Competency module
S L ylodgy £

* (also called Subject) A unit of education
or training which can be completed on its
own or as part of a course and which is
considered as component parts that make
up a Competency Development Framework
CDF for a given discipline or profession.

Competency Module is an aggregation

44
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* The set of knowledge, skills and/or

competencies an individual has acquired and/

or is able to demonstrate after completion of

a learning process, either formal, non-formal

or informal.

Source: TESDA 2010, Philippines
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e The contextually demonstrated end-

products of specific learning processes,

which include knowledge, skills and values.

Source: SAQA 2013, South Africa
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» Set of knowledge, skills and/or
competences an individual has acquired and/
or is able to demonstrate after completion
of a learning process, either formal, non-
formal or informal. or Statements of what a
learner knows, understands and is able to do
on completion of a learning process, which
are defined in terms of knowledge, skills and
competence.
Source: CEDEFOP 2008, Europe
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9. Evaluation
dLH})' .q
» The process or results of an assessment

dagi 92 )lr o5 (St Glodgy )Lz
5l ol le aas o LS 1) Sl
(98 L) )8 [ gated (Kl g soges
Y Gas Log igaw

7. Competency-based assessment
CBA
(St L golol i ¥
» The gathering and judging of evidence
in order to decide whether a person has
achieved a standard of competence.
Source: NCVER 2013, Australia
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8. Learning outcomes

(650L sbly) 5ok gl A
e The totality of information, knowledge,
understanding, attitudes, values, skills,
competencies or behaviours an individual
is expected to master upon successful
completion of an educational programme.
Source: UNESCO UIS 2011, UN
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e The set of knowledge, skills and/or

competences an individual acquired and/or

is able to demonstrate after completion of a

learning process.

Source: UNEVOC/NCVER 2009
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* The systematic and objective assessment of
an on-going or completed project, programme
or policy, its design, implementation and
results. The aim is to determine the relevance
and fulfillment of objectives, development
efficiency, effectiveness, impact and
sustainability. An evaluation should provide
information that is credible and useful,
enabling the incorporation of lessons learned
into the decision—making process of both
recipients and donors. Evaluation also refers
to the process of determining the worth
or significance of an activity, policy or
program. An assessment, as systematic and
objective as possible, of a planned, on-going,
or completed development intervention.
Source: OECD 2010
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10. Assessment

» The process used to identify, gather and
interpret information against the required
competencies in a qualification or part
qualification in order to make a judgement

about a learner’s achievement.

or appraisal in relation to stated objectives,
standards, or criteria. In vocational education
and training, may be applied to organisations,
programs, policies, courses, etc.
Source: NCVER 2013, Australia
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» Evaluation (at project level) is a crucial
phase for projects since it allows a review and
qualitative and quantitative assessment of: 1)
the results achieved against the aims (as regards
activities/products), with implications for the
whole of the grant if results are unacceptable
and where results are very poor; 2) the means
used to achieve these results in relation to the
contractually agreed budget. Evaluation (at
program level): evaluation in the Commission
is defined as a judgement of interventions
according to their results, impacts and the
needs they seek to satisfy.
Source: EU Commission LLP 2007-2013,
Europe
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how, skills and competences) of an individual,
and typically leading to certification.
Source: UNEVOC/NCVER 2009, Global
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* A way of judging learner performance.
Assessment methods include: teachers’
feedback; peer group critique; written and
oral course work, portfolio development,
tests and examinations.
Source: EU Commission AL 2010, Europe
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* Methods of measuring learner progress,
including state approved assessments, non-
approved testing, staff evaluation, and self-
reporting of learners.
Source: DOE Virginia 2014, Virginia (USA)
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11. Assessor
(2L3,1) 0SS izmiaw — 45 w1
* A person qualified to carry out assessment.
Source: UNEVOC/NCVER 2009, Global
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A person that is able to conduct internal

and external assessment for specific

Source: SAQA 2013, South Africa
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* All methods used to appraise performance
by gathering evidence to determine whether
learners, trainers, training methodologies,
programmes and institutions have achieved
the required standards.
Source: ILO 2006, Global
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e A quality assurance procedure which
monitors the quality of teaching and learning
and results in a graded judgment about the
quality of a VET provider or programme.
Source: OECD 2009
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» The process of gathering and judging
evidence in order to decide whether a person
has achieved a standard or objective.
Source: NCVER 2013, Australia
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 The sum of methods and processes used to

evaluate the attainments (knowledge, know-
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12. Formative assessment
9N i NY
» Assessment that takes place at regular
intervals during a course, with feedback
provided along the way to help improve the
student’s performance.
Source: NCVER 2013, Australia
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* A range of formal, non-formal and informal
ongoing assessment procedures used to focus
teaching and learning activities to improve
student attainment, or which are required for
the purpose of a year mark.
Source: SAQA 2013, South Africa
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13. Internal assessment

S E L EWE SOV | o
* Any assessment conducted by a provider,
the outcomes of which count towards the

achievement of a qualification.

qualifications and/or part qualifications.

Source: SAQA 2013, South Africa
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* Accredited individual authorized to evaluate
or assess competencies of a candidate
(person) applying for certification.
Source: TESDA 2010, Philippines
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» An experienced and qualified professional
who carries out the assessment, compares
collected evidences with the performance
standards / criteria of the job and then makes
a formal assessment of the individual’s
competence. The assessor formally records
the result of the assessment and provides
feedback to the individual. The line
supervisor / manager normally conduct the
first formal assessment of the individual’s
competence. Other individuals that may be
involved in the assessment process could
include shift supervisors, shift controllers,
job instructors or section heads. The most
recognized assessment and verification
methods, include some or all of the
following: Testing (practical and / or written)
Interview (individual and /or panel) *Direct
observation

Examining work samples Evaluating reports
produced by the individual.

Source: Wahba 2013, Global
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* Assessment conducted at the end of sections
of learning, at the end of a whole learning
programme, or at any point in the learning
programme, to evaluate learning related to a
particular qualification, part qualification, or
professional designation.
Source: SAQA 2013, South Africa
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o Appraisal of a student’s work which
determines or contributes to a final grade or
score.
Source: EU Commission AL 2010, Europe
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16. Self assessment

T d g NP
* 1) A process in which learners/ trainees /
students collects evidences about themselves,
judge and assess their own performance
against particular competency standards and
criteria; 2) A process in which an enterprise
or training provider assesses the extent to
which it satisfies the criteria for quality
endorsement of the training provider’s
learning, education and training system and
identifies opportunities for improvement.
(Similar definition used by Queensland
government)
Source: Wahba 2013, Egypt
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Source: SAQA 2013, South Africa

ol oSl Aliuugs 48 i 4355 0 ®

So ol o o wade 5 09— oo

@ s Bl glaceadlo Jos ool 1gaie
Y-\Y (SAQA)

14. Institutional assessment
Slhmmgo (1959 iz NF
* An assessment undertaken by the institution
for its students to determine their achievement
of the learning outcomes in the module of
instructions in given unit of competency or
clusters of competencies.
Source: TESDA 2010, Philippines
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15. Summative assessment
(FLb)ld 2bs)l N0
+ Assessment that occurs at a point in time and
is carried out to summarise achievement at
that point in time. Often more structured than
formative assessment, it provides teachers,
students and parents with information on
student progress and level of achievement.
(also called: Assessment of learning)
Source: NCVER 2013, Australia
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» An assessment approach that covers multiple
elements and/or units of the Competency
Framework (CDP) from

relevant competency levels (standards). The

Development

integrated approach attempts to combine
4 sections of competencies/tasks i.e. core,
support, general and personal/behavioral
(attitude) competencies.

Source: Wahba 2013, Egypt
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18. Learner achievement
OB % ol Luams cé iy VA

* The successful completion of a qualification
or part qualification that is captured on the
National Learners’ Records Database (NLRD
- The electronic management information
system of the NQF under the authority
of SAQA (South African Qualification
Authority),

qualifications, part qualifications, learner

which contains records of

achievements, recognised professional
bodies, professional designations and all
related information such as registrations and
accreditations).

Source: SAQA 2013, South Africa

05,5 b e oMo S elenidge plasl®

e Bl glrosls XL a5 e Mo

‘)o?Q)S-ngd—US‘snajtééLmoTo)H)o
R SO Cowe] Iy T (WP P KH{Cov gwi o
I So L es, 2 G ol (b as’ ga w3y
L 5 255aT o5 5ol Bk ol5oe g B
9 9o o0 S Al sla b L) 055 (0
AL e plalis | b iy slacs 3

YN pas oy taaie

» Assessment by which the learner gathers
information about and reflects on his or her
own learning, judges the degree to which
it reflects explicitly stated goals or criteria,
identifies strengths and weaknesses, and
revises accordingly. It is the learner’s
own assessment of personal progress in
knowledge, skills, processes, and attitudes.
(Adapted from: Ontario
Education 2002).
Source: UNESCO IBE 2013, UN
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17. Integrated assessment

* An approach to assessment that covers
multiple elements and/or units of competency.
The integrated approach attempts to combine
knowledge, understanding, problem solving,
technical skills, attitudes and ethics into an
assessment task to reduce the time spent on
testing and make assessment more 'authentic'.
Source: NCVER 2013, Australia
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Source: CEDEFOP 2014, Europe
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21. Competency-based qualification
CBQ/NVQ

g L 1 (i (5148 3> Ca>Do Y
* National Vocational Qualifications
(NVQs) or Competence-based qualifications
reflect the skills and knowledge needed
to do a job effectively. They are work-
based qualifications that give learners the
opportunity to demonstrate their competence
in the area of work or job role to which the
qualification relates.
Source: Pearson 2014, UK
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* (competence-based): Sometimes means
the same as ‘outcome-based’, i.e. where
qualifications are based on clear statements
of what the learner must know or be able
to do. Sometimes ‘competence’ refers to
occupational competence, i.e. a specific type
of outcome referring to what the learner
must be able to do to perform a work role
competently.

Source: ILO (SED) 2007, UN
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19. National qualification
o codo 8
* A qualification that is defined by nationally
promulgated training regulations and is
created by combining units of competency
into groups that correspond to meaningful
job roles in the workplace and aligning these
with a national qualifications framework, in
this case PTQF.
Source: TESDA 2010, Philippines
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20. Level of qualification
CoMo mlow .Y

e The term covers two aspects: level of
attainment in formal education and training,
recognised in a qualification system or
in a qualification framework.or level of
proficiency acquired through education and
training, work experience or in non-formal/

informal/ settings.




undertaken by the Verifier & Process or
System Verification — ensures a systematic
process is established and procedures are
followed.
Source: NCVER 2013, Australia
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24. Validation of learning outcomes
(6353 gl (s3luly, Y
* Confirmation by a competent body that
learning outcomes (knowledge, skills and/or
competences) acquired by an individual in a
formal, non-formal or informal setting have
been assessed against predefined criteria
and are compliant with the requirements of
a validation standard. Validation typically
leads to certification.
Source: CEDEFOP 2008, Europe
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22. Accreditation of an education
or training program
a5 b Gojgal doliyy (5 15F yLsel XY
&lad >
» A process of quality assurance through
which accredited status is granted to a
programme of education or training,
showing it has been approved by the relevant
legislative or professional authorities
by having met predetermined standards.
Source: CEDEFOP 2008, Europe
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23. Validation
,_5}Lw| 9) Jy

» The process by which the validity of the
assessment process is ensured (i.e. the checks
and balances in the assessment system to
ensure that what should happen when people
are assessed, does happen). Its primary
purpose is quality assurance, confirming
that people in different places are assessed in
the same way, with a common interpretation
of the standards. There are two levels
of verification: Individual (or technical)
Verification — ensures employee competence

by checking individual assessments
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» The process in which the individual’s
previous learning outside the formal system
which contributes to the achievement of
current competency/ies can be assessed
against the relevant unit of competency and
given recognition through the issuance of
appropriate certificate.
Source: TESDA 2010, Philippines
35 (k8 slos 5ok sk o 5l a8 gunl 80
b (Kl g osd conS (oo pllis 5l )15 o5
32y sy oo LS ) (59 sla St
Al plsS joao b g Gromiw abg e (Sl
g g0 ALl Coponn ) 4y cowlio
Sles a5 (8 (5l Jyio Glojl iaaio
YV (ks (TESDA)
* The principles and processes through which
the prior knowledge and skills of a person
are made visible, mediated and assessed
for the purposes of alternative access and
admission, recognition and certification, or
further learning and development.
Source: SAQA 2013, South Africa
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» Acknowledgment through evaluation of
a person’s skills and knowledge acquired
through previous training, work or life
experience, which may be used to grant
credits.

Source: SADC 2011, Southern Africa

 Validation of competences: The process
of assessing and recognising educational
and training content, knowledge, skills and
competences acquired during a specific
learning and/or training experience.
Source: EU Commission LLP 2007-2013,
Europe
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25. Recognition of prior learning
(RPL)

Oy B SOl o pdy YO
 An assessment process that assesses
the individual’s non-formal and informal
learning to determine the extent to which that
individual has achieved the required learning or
competency outcomes; May also be referred to
as: Accreditation of prior learning; Validation
of informal/non formal learning.

Source: UNEVOC/NCVER 2009
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» The acknowledgement of a person's skills
and knowledge acquired through previous
training, work or life experience, which may
be used to grant status or credit in a subject
or module. It can lead to a full qualification
in the VET sector.

Source: NCVER 2013, Australia
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the type of education or skills is not appropriate
for the current job, but the level of education
or skills matches the requirements of the job)
or geographical (where the workers with types
and levels of skills or education required are
based in a country or region different from
where such skills are needed).
Source: EU commission (Skills panorama)
2015, Europe
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27. Performance criteria
S Slos gL VY
* The part of a unit of competency specifies
the required level of performance to be
demonstrated by learners to be deemed
competent.
Source: NCVER 2013, Australia
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28. School to work transition (STW)
HB & a0 3l JLESIH.YA
* The process of transferring from school to

the workforce or further study. (May also
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» Acknowledgement of the knowledge

and skills that an individual has acquired

in previous training and work or through

experience.

Source: ILO 2006, UN
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» The process of recognising previous
learning (often experiential) towards gaining
a qualification.
Source: ILO (SED) 2007, UN
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26. Skill mismatch
(o 2 lub) Lo ,)lo Saloal YF
« Situation of imbalance in which the level or
type of skills available does not correspond
to labour market needs.
Source: CEDEFOP 2014, Europe
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» Situation in the labour market where the
level of skills of individuals does not match
the level of skills required in the jobs (see Gap,
Overskilling, Underskilling, Overqualification,
Underqualification). Mismatches could be
vertical (when the level of skills or education is
more or less than the level of skills or education

required to perform a job), horizontal (when
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(Similar definition used by governments of

Tasmania and Queensland)

Source: Wahba 2013, Global
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* This term refers to the process to review the

practice against documented procedure.

Source: TESDA 2010, Philippines
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e An

activity designed to add value and improve

independent, objective assurance
an organization’s operations. It helps an
organization accomplish its objectives by
bringing a systematic, disciplined approach
to assess and improve the effectiveness of
risk management, control and governance
processes.
Source: OECD 2010
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be referred to as: School to work transition

(USA); Transition from school to work

(AUS); Entry into working life.)

Source: NCVER 2013, Australia
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 The process of moving from education or

training to employment, covering the period

in which this change takes place.

Source: EU commission (Skills panorama)

2015, Europe
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29. Active learning

Jbd 550k ¥A
* Learning driven primarily by the learner,
with the instructor acting as a facilitator.
(Definition KEBS
(Kenya))
Source: Wahba 2013, Global
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30. Audit

S e
* A systematic, independent and documented
process for obtaining evidence to determine
whether the activities and related outcomes
of a TVET Institution comply with the

Quality Training Framework Standards.




